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Researcher & Author: Gary Buxton

Supervisor: Dr Marie Stopforth

This research was carried out under supervision, in much the same way that a Masters or
PhD research project might be. | am the researcher and author of the work.

My supervisor is a Chartered Coaching Psychologist with a PhD in psychology. She led a
Masters programme in Positive Psychology and Coaching psychology and has supervised
many Masters dissertations in this area, as well as supervising PhD research, including as a
primary supervisor. She has also served on numerous ethics committees (including as Chair)
across 15 years in higher education.

Both ethics reviewers were Chartered Coaching Psychologists with PhDs. Both have worked
in higher education for 10+ years, and both have served on University Ethics Committees.

In alignment with the British Psychological Society’s Statement on Ethics Review and
Independent Research, | began by completing a self-assessment, as | believed my research
posed minimal risk. To support this judgement, | developed a risk assessment matrix (see
Appendix 4), drawing on guidance from the Economic and Social Research Council. Both my
supervisor and | were satisfied that the study met the criteria for minimal risk. However, to
ensure no ethical concerns had been overlooked, | also shared the risk assessment (Appendix
4), full proposal, participant information sheet (Appendix 5), and consent form (Appendix 6)
with independent reviewers through my Supervisor. They were asked to evaluate both the
risk assessment and the full proposal using the BPS Code of Human Research Ethics as a
framework.

I referred to the BPS Code of Human Research Ethics (2021) throughout the design process,
and we sought an informal view from the editor of a peer-reviewed journal to clarify
whether a formal university ethics panel review would be necessary for publication. | was
advised that this was not required for my study.
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Title

How does Psychological Knowledge and Skills Impact on Coaching Practice: A Thematic
Analysis of Coaching Philosophies in Applications for Chartered Membership of the British
Psychological Society.

Abstract

This paper aims to provide insight on how having an academic background in psychology
shapes coaching practice.

With the significant growth in coaching as a discipline there are a wide range of individuals
with diverse professional backgrounds offering coaching services. Some have no training,
but a talent to work with people in an empowering way, some come from a different
academic background and complete coach training to learn the core skills, and some have a
British Psychological Society (BPS) recognised, academic foundation in psychology which
they have then applied to coaching. This research seeks to understand this latter group
more clearly through the thematic analysis of how 32 Coaching Psychologists articulate their
coaching philosophies as part of their application for Chartered Membership of the BPS.

The findings revealed that being evidence based and the integration of psychological
theories was core to their practice; that being adaptive and client centred allowed them to
work dynamically and tailor specific technigues to needs; and that professional identity,
values and ethics were a significant influence in how they differentiated themselves.

Keywords
Coaching Psychology, Coaching Psychologist, Executive Coaching, Thematic Analysis

Introduction and Literature Review

Coaching has gained popularity over the last few decades, expanding rapidly and becoming
a widely utilised intervention across corporate, educational, public, and individual domains
(Grant, 2017; Blackman, Moscardo, & Gray, 2016; ICF, 2023). Utilised in wide-ranging
settings, it encourages self-directed learning rather than didactic teaching or training,
allowing people to draw on their own strengths, values, and experience to solve the
complex challenges we’re often presented with in the modern world (Boyatzis, Smith, & Van
Oosten, 2019).

Businesses have introduced coaching to increase performance, develop leadership skills,
and mitigate the effects of occupational stress (Jones, Woods, & Guillaume, 2016).
Educational institutions like colleges, universities, and schools have adopted coaching
interventions to improve both student attainment and staff development (van
Nieuwerburgh, 2017; Horvath et al., 2024). The general public are accessing coaching to
better navigate challenges and to support wellbeing, identity, and life transitions
(Hinkelmann, O’Connor, & Passmore, 2024).
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It is now estimated by the International Coaching Federation (ICF) that the coaching
industry has grown by 60% since 2019, now valued at around $4.6 billion per year. Coaching
is also increasingly applied in entrepreneurial contexts to build psychological resources, in
healthcare settings to develop leadership among managers (Hu et al., 2024), and in
response to the challenges of the Fourth Industrial Revolution, where neuroscience and Al
are being integrated into coaching practice (Forbes, 2024; Plotkina & Ramalu, 2024).

The growth of coaching has resulted in an increasing number of professionals utilising
coaching skills in their daily responsibilities, and the growing popularity of effective coaching
(Stober et al., 2006) has attracted researchers’ attention (Theeboom et al., 2014). Alongside
this expansion, questions have emerged about the coherence, conceptual grounding, and
ethical regulation of the coaching profession. Unlike counselling or psychology, coaching
does not have a singular disciplinary base or a universally agreed professional framework
(Bachkirova & Kauffman, 2008), resulting in considerable heterogeneity in practice. Coaches
often enter the field from diverse backgrounds, such as management, HR, education,
consultancy, or psychology, each bringing different assumptions, approaches, and levels of
training. While this diversity brings welcome breadth and adaptability giving clients a chance
to choose who they might want to work with, it also contributes to conceptual ambiguity
and raises questions about quality assurance, particularly in high-stakes environments like
leadership development (Stober & Grant, 2006).

Literature still contains scarce data on coaching effectiveness, and more research is needed
to understand how coaching works from a psychological perspective (Smither, 2011),
including the factors and mechanisms that make it successful (Theeboom et al., 2014). This
research will therefore explore how psychological knowledge is applied in coaching practice
by coaching psychologists with an academic background in psychology.

Considering the rich and varied experiences associated with completing an academic
degree, it is unsurprising that education influences how coaches think and work. A coach’s
academic background is often a foundational element in shaping their approach, guiding
their practices and informing their formal training (Liljenstrand & Nebeker, 2008). In
executive coaching, the coach is seen as a key component of a successful partnership, and
their personal characteristics, such as credibility, psychological insight, and functional
background, have been linked to coaching effectiveness (Feldman & Lankau, 2005; Jowett et
al., 2012).

Who, then, is best qualified to be an executive coach? Some scholars have argued that
psychologists are particularly well placed for this work, given their understanding of
personality and performance assessment, their training in adult development, and their
capacity to build safe, trusting relationships (Sperry, 1993; Kilburg, 1996). Others contend
that business knowledge is equally critical (Diedrich & Kilburg, 2001), pointing to the value
of contextual expertise in supporting leadership development.

Despite these theoretical and professional developments, we still know relatively little
about how coaching psychologists themselves make sense of their work. Much of the
existing research continues to focus on outcome measures or comparative effectiveness
(e.g., Bozer, Sarros, & Santora, 2014), rather than examining the deeper philosophies,
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values, and knowledge frameworks that inform psychologically grounded practice. This
represents a significant gap, especially given longstanding evidence that a coach’s
background shapes how they frame, deliver, and evaluate their coaching (Feldman &
Lankau, 2005; Jowett et al., 2012).

While the integration of psychological theory into coaching has been widely advocated
(Passmore & Gibbes, 2007; Grant & Cavanagh, 2007), there is still much to learn about how
this integration plays out in real-world contexts. Furthermore, some have critiqued the
emphasis on evidence-based practice within Coaching Psychology for privileging certain
models, particularly cognitive behavioural approaches, at the expense of more relational,
emergent, or experiential methodologies. As a result, calls for a more inclusive
understanding of what constitutes evidence, including practitioner wisdom and client
experience, are becoming increasingly prominent in the field.

Although several potential coach attributes, namely the coach's functional background and
credibility, have been theoretically identified as having an impact on coaching effectiveness
(Feldman & Lankau, 2005), there are many unanswered questions about the ways
educational background and training might impact on coaching outcomes (Bono et al.,
2009). Some argue that having an academic background in psychology, and credibility are
the main contributors to coaching effectiveness (Bozer et al., 2014). Another article shows
that coaches with an academic background in psychology have intensive training and
knowledge, and the potential to apply it practically is likely to support evidence based and
effective practice (Passmore & Gibbes, 2007). Moreover, the top credentials executives seek
during coach selection include graduate training and practical experiences in psychology
(Wasylyshyn, 2003). But what does this actually mean for how an individual might
experience the coaching offered by those with this background? Some researchers argue
that psychologists bring a thorough and solid understanding of human psychology to
coaching, and have the potential to design and develop coaching programmes based on
theoretically grounded case conceptualisation by utilising evidence-based techniques
(Grant, 2006).

Wasylyshyn (2003), a consulting psychologist, published a paper based on a survey including
87 participants. The study aimed to find the essential attributes of executive coaches. The
findings showed that the most cited criteria were experience, graduate training in
psychology, and an understanding and knowledge of business, professionalism, and skills.
Another study showed that psychology training is only sometimes recognised and regularly
accepted as a necessary attribute for executive coaching practices (Kampa-Kokesch &
Anderson, 2001).

Executive coaching has foundations in clinical, counselling, and occupational psychology.
The effectiveness of coaching with a psychology background is due to the overlapping
competencies and skills of coaching and other psychological domains (Gebhardt, 2016). The
commonalities between executive coaching and counselling and clinical psychology have
been highlighted by many studies (Bartlett et al., 2014; Good et al., 2013; Vandaveer et al.,
2016), but not all Coaching Psychologists will come from a clinical or counselling
background, which invites more curiosity about what makes a Coaching Psychologist
unique.
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Evidence-based studies also show that an academic background in psychology is helpful to
be a successful coach (Bozer et al., 2014; Wasylyshyn, 2003) as those with this background
offer a deeper understanding of human behaviour, more often use of evidence based
methods and typically have training in psychological dynamics. The academic foundation
can also increase the credibility of the coach (Atwater & Brett, 2005) which can have a
positive impact on coaching outcomes. The study found that coaches with an academic
background in psychology were positively related to greater improvement in coachee self-
awareness and job performance as reported by direct supervisors. This suggests that the
specialised training and skills acquired through psychological education contribute
significantly to the effectiveness of executive coaching (Bozer, Sarros, & Santora, 2014). The
rationale for undertaking psychological training to be a better coach is the reassurance that
the coach has the basic knowledge that is required to reach the coaching objectives,
typically behaviour change (Kombarakaran et al., 2008).

Literature has focused on coaching and its practices, some of which has asserted that the
behavioural differences between psychologists and non-psychologists as observed in
coaching practice is minimal (Passmore, 2009). However, this does still mean there are
unanswered questions about how educational background and training might impact the
thinking or philosophy that sits behind the observable coaching behaviour. A study
conducted by Liljenstrand & Nebeker (2008) aimed to explore how the academic
background of coaches related to their practices and coaching characteristics. The findings
showed that coaches with an academic background in occupational/business and clinical
psychology are hired more often (56.2% and 45.5% respectively) compared to coaches from
other backgrounds: e.g education (15%), and pure business (13.2%). This competitive
advantage was primarily attributed to the fact that organisations recognise the value of
their coaching professionals having a deep understanding of psychology perceiving them to
be able to use both evidence based techniques and psychological assessments to enhance
the coaching experience.

Studies also show that coaches with an academic background in psychology uniquely
contribute to the coaching process. Garman et al. argue that licensed psychologists have
unique skills and knowledge. They understand and know how to work with the diversity of
human behaviour (Garman, Whiston, & Zlatoper, 2000).

To what extent a psychology background is necessary for a professional coach is still under
debate. A systematic review shows that academic background and professional training in
psychology are essential requirements for a professional coach (Lai & McDowell, 2014) due
to the increased capacity of the coaching professional to handle emotional complexities,
manage the coachee’s emotional reactions such as anxiety and frustration as well as using
evidence based techniques to support change in the client. The paper went on to describe
an initial competency framework, outlining the necessary knowledge, attitudes, and skills
for coaching psychologists:

e Knowledge: Psychological theories, coaching frameworks, and organisational
management.
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e Attitudes: Openness, honesty, integrity, non-judgemental, enthusiasm, and
commitment.
e Skills: Communication skills, relationship-building, and facilitating development.

Whilst these qualities and skills are not exclusive to coaching psychologists, there is an
assertion that having this psychological knowledge can significantly improve the coaching
experience.

Ultimately, a coach who has the ability to apply psychological interventions can improve the
coaching process, and establish a better and more impactful relationship with the coachee
(de Haan et al., 2008).

Shifting our attention from the breadth of psychology that might be applied into Coaching
Psychology to the specific psychological theories that shape coaching practice; Grant and
Cavanagh (2007) argue that positive psychology (identifying and using positive traits of
clients) might enhance coaching outcomes, such as performance, workplace satisfaction,
and the well-being of employees. Prominent psychologically informed coaching approaches,
such as Cognitive Behavioural Coaching (CBC), rooted in Cognitive Behavioural Therapy
(CBT), underscore the necessity of psychological insights for effective coaching (Shoukry &
Cox, 2018). In executive coaching in particular, given the complex relationship dynamics
among the coachee, the organisation, and the coach, a comprehensive approach is required
(Louis D. & Fatien Diochon, 2014) which might include appreciation of systemic/social
psychology, power dynamics, differential and developmental psychology, all domains
highlighted by BPS as core to delivering effective coaching. (The BPS, Coaching Psychology
Standards 2022)

This research therefore aims to provide a richer understanding of the internal cognitive
processes that underpin effective coaching practices amongst Coaching Psychologists,
offering a new perspective on what might make this community unique. This study seeks to
address the existing gap in knowledge by conducting a thematic analysis of coaching
philosophy statements submitted as part of applications for Chartered status via the BPS
professional recognition routes. These documents offer a rare and valuable source of
insight: they are reflective narratives, written by psychologists, that explicitly aim to
demonstrate their knowledge, ethical reasoning, and identity as coaching professionals.
Analysing them can shed light on how psychological training is applied in coaching practice,
how Coaching Psychologists define their boundaries, and how they see themselves within
the broader, and sometimes fragmented, coaching profession. It is also particularly timely,
Recent work by de Haan, Page, and Sills (2023) underscores the unique professional identity
that Coaching Psychologists cultivate through their psychological training. Their study found
that reflective practice, ethical sensitivity, and the use of evidence-based models are core
elements that distinguish psychologists working in coaching contexts. This aligns with the
emphasis in Coaching Psychology on integrating psychological theory into practical
application and supports the view that psychological knowledge fundamentally shapes how
Coaching Psychologists understand and deliver their work.
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Methodology

Research design

Initially, Interpretative Phenomenological Analysis (IPA) was considered as a potential
methodological approach. IPA would have allowed for an in-depth exploration of how a
smaller number of coaching psychologists experienced the influence of their academic
background in psychology on their professional practice. However, this approach was
rejected in favour of accessing a broader, more diverse dataset. Given the unique context in
which Coaching Psychologists were actively articulating their coaching philosophies, an
event of particular interest in the development of the profession, it was determined that a
wider range of perspectives could offer more comprehensive insights into current practices.
It was also recognised that such breadth could usefully inform a more narrowly focused IPA
study at a later stage. IPA was therefore retained as a contingency plan, in case the volume
of available data proved insufficient for a broader analysis. Fortunately, a total of 32
responses were received, enabling a more expansive thematic analysis.

Quantitative analysis was excluded because it was not well suited to the data that was
uniquely available at this pivotal moment.

The aim of this research was to explore how psychological knowledge and skills influence
coaching practices, and the coaching philosophy documents offered an opportunity to gain
access relatively spontaneous perspectives of coaching psychologists who are at the
forefront of the profession and applying rigorous standards of psychological knowledge to
their practice. The coaching philosophies from the Accelerated Route (AR) provide a
comprehensive overview of the theoretical frameworks and methodologies employed by
coaching psychologists, while the reflective statements from the Peer Review Route (PRR)
offer insights into the practical application of these theories in real-world coaching
scenarios. Together, these documents offer a holistic view of the intersection between
psychology and coaching.

This unique data set arguably offers a rich source of qualitative information, providing
insights into how these professionals integrate psychological knowledge and skills into their
coaching practice and therefore provide a snapshot of contemporary coaching practices
among professionals with a BPS-recognised academic background in psychology.

This study used a Thematic Analysis approach to explore the emergent themes contained
within coaching psychology philosophy documents and reflective statements. Thematic
analysis was considered to be the most appropriate approach as the authors were
interested in common themes, topics, ideas, and patterns of meaning and relationships
between themes.

Participants

Participants were 32 Coaching Psychologists who were registered or had applied to the BPS
to become a Chartered Member of the British Psychological Society (BPS ) and/or a full
member of the Division of Coaching Psychology through one of the BPS’ professional
recognition routes in coaching psychology between November 2021 and August 2024 The
routes included a peer review route (PRR) to allow already Chartered Psychologists to
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become dual recognised (n=13), and an Accelerated Route (AR) for Coaching Psychologists
with BPS Graduate Basis for Registration, and at least 5 years of training and experience as a
coaching psychologist (n=19). The purpose of their BPS application was to demonstrate that
they met the BPS Standards for Coaching Psychology.

As part of their application, those on the AR were required to submit a coaching philosophy.
This document was a comprehensive narrative written by applicants to explain their
coaching approach, including the theoretical underpinnings and practical applications of
their methods. These documents typically range from 500 to 1,000 words in length.

Chartered Psychologists who applied through the PRR submitted shorter statements
(approximately 300 to 500 words) focusing on how their understanding of psychology
informs their coaching practice. These reflections provided a more focused look at the
practical application of psychological knowledge in specific coaching contexts.

In order to be included in the study, participants needed to have registered for the AR, or
have completed the PRR. The PRR closed for applicants in December 2023, and all
assessments for this route had been completed at the time of recruitment. Participants on
the AR needed to have written their coaching philosophy, but there was no requirement for
the participants to have submitted their portfolio or have been assessed yet. This was
because we were more interested in how coaching psychologists described their practice
rather than whether this was deemed to have met the BPS Standards.

Ethical Review and Supervision

Ethical considerations are paramount in this research. The British Psychological Society’s
Code of Human Research Ethics were adhered to in this study, ensuring that all aspects of
the research process respected the dignity, rights, and welfare of the participants.

As the research was self-funded and conducted as part of the researcher’s application for
Chartered Status through the accelerated route, the project was not linked to a university or
formal ethics committee. Recognising this, the researcher designed the study to ensure
minimal risk to participants. To uphold ethical standards, an academic supervisor with over
15 years of academic experience, was engaged to oversee the project. This supervisor has
extensive experience supervising undergraduate, postgraduate, and PhD studies, and has
served on numerous ethics panels, including chairing a departmental ethics committee on a
BPS-accredited psychology master’s degree.

Before recruiting participants, we consulted with the former editor of the journal that we
wish to publish this research in, who confirmed that formal ethical approval was not a
necessary prerequisite for publication. However, the editor emphasised the importance of
adhering to a code of research ethics, in this case, the BPS Code. The editor also referenced
the BPS guidance for independent researchers, which advises that where formal ethics
review is not possible, completing an ethics review application proforma (see Appendix 4)
can help ensure that all relevant ethical issues are considered. This was completed by the
author, and reviewed by the academic supervisor. The guidance also notes that minimal
risk projects may not require formal ethics review, contingent upon a risk assessment.
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Although this research was deemed minimal risk, in order to ensure that there were no
ethical blind spots, a research proposal including the rationale, methodology and ethical
considerations and literature review was shared with two trusted colleagues, one of whom
has significant experience in research ethics. Their feedback led to the inclusion of
additional qualifiers in the Ethical Considerations Document. This included explicitly stating
that the author would be anonymising the files once informed consent was received and
keeping these separate; and making it clear in the Participant Information Sheet, that this
research was being conducted to evidence Standard 4 for Chartered Status for the lead
researcher.

Maintaining professional boundaries was critical in the research process. The author took
care to ensure that his involvement with the data did not cross any ethical lines, particularly
given the potential for familiarity with other professionals in the field. The thematic analysis
was conducted with an awareness of cultural sensitivity, recognising the diverse
backgrounds of the participants. Although the study did not collect demographic
information, the research was approached with a commitment to inclusivity and respect for
all participants.

This comprehensive approach to ethical oversight ensures that the research adheres to the
highest standards of ethical conduct, reflecting a commitment to the integrity of the
research process and the protection of participant rights.

Data Security

All data were handled in compliance with the General Data Protection Regulation (GDPR).
The anonymised documents were stored on secure computer, and access was restricted to
the author. In addition to anonymisation, data encryption was employed to protect the
documents from unauthorised access during storage. The consent forms, which included
participants’ contact information, were stored separately from the coaching philosophy
documents to further protect the identity of the contributors.

The research was conducted in strict compliance with GDPR and other relevant legal
frameworks. All members of the research team (Author and Supervisor) were registered
with the Information Commissioner’s Office and adhered to the legal requirements for data
protection. Each team member also held professional indemnity and public liability
insurance, further ensuring that the research was conducted within a robust ethical and
legal framework.

Data collection

Participants were recruited through a range of methods, mainly through contacting
professional connections and then asking for referrals and recommendations from those
connections, therefore utilising a snowball sampling procedure.

Firstly, a LinkedIn post was created and posted by the lead researcher and shared by the

academic advisor. Simultaneously, direct emails were sent professional contacts of both
authors to invite them to be participants in the study (see Appendix 3).
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Following this initial approach, the author then searched the BPS’ Register of Coaching
Psychologists, and emailed those who had shared their contact details on the Register. This
direct approach helped to access those outside of our professional networks who had
already gained Chartered Membership and were full members of the Division of Coaching
Psychology (DoCP). DoCP also kindly included a request in their regular newsletter to
members.

Informed Consent

Informed consent was obtained from all participants prior to sending their coaching
philosophy documents. The participants were fully briefed on the purpose of the research,
the nature of the data being collected, and how the data would be used.
(https://www.garybuxton.co.uk/research) A digitally signed consent form was used to
ensure that participants were aware of their rights, including the right to withdraw from the
study at any point up to the beginning of the data analysis phase. This informed consent
process ensured that participants were fully aware of their involvement and the potential
impact of their contribution to the research.

Minimising Risk

One of the primary ethical concerns was the potential risk of participants inadvertently
disclosing sensitive information about themselves or their clients. To mitigate this risk,
participants were explicitly instructed to redact any personally identifiable information (PII)
before submitting their documents. The Author also conducted a secondary review of the
documents to ensure that any remaining identifiers were removed. This approach
minimised the risk of breaching confidentiality and protected both the participants and their
clients from any unintended consequences of participation in the study.

Confidentiality and Anonymisation

Given the sensitive nature of the data, which includes personal reflections on coaching
practices, confidentiality is a core ethical priority. All documents were anonymised prior to
analysis to protect the identities of the participants. This process involved redacting any (PIl)
from the submissions, such as names, specific workplace details, and any other markers that
could potentially reveal the identity of the contributors. Anonymisation was performed
either by the participants themselves before submission or by the research team upon
receipt of the documents. The anonymised documents were then stored securely, with
access restricted to the research team only.

Once received, each document was catalogued and assigned a unique identifier to facilitate
the subsequent analysis process. The anonymisation process involved removing any PIl,
such as names, specific workplace details, and other identifying characteristics, ensuring
that the focus remained on the content of the coaching philosophies and reflective
statements.

Data analysis
Data collection yielded a total of 13 PRR documents totalling 5,745 words, and 19 AR
documents totalling 23,944 words (see Appendix 1)
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Description-Focused Coding

The coding process was primarily descriptive, aiming to stay close to the content of the data
and to reflect the actual words and phrases used by the participants. This approach to
coding was chosen to ensure that the analysis remained grounded in the participants’ own
language and expressions, providing a clear and accurate representation of their coaching
philosophies and practices.

Descriptive coding was employed to systematically identify and label key pieces of
information within the data. This involved reading through each document multiple times to
gain a deep understanding of the content and context. Codes were then applied to
segments of text that related to specific aspects of the research question, such as the
integration of psychological theories, ethical considerations, or the practical application of
coaching techniques.

Use of NVivo

To manage the large volume of qualitative data and enhance the rigour of the analysis, the
NVivo software tool was utilised. NVivo is a powerful qualitative data analysis (QDA) tool
that facilitates the organisation, coding, and retrieval of data. This was the first time NVivo
was used in this research, providing an opportunity to explore its effectiveness in aiding
thematic analysis.

Steps in the NVivo-Assisted Analysis:

1. Data Importation: The anonymised coaching philosophies and reflective statements
were imported into NVivo, with each document tagged with its unique identifier.
This allowed for easy reference and ensured that all data was systematically
organised within the software.

2. Initial Coding: The initial coding process involved creating nodes in NVivo to
represent the descriptive codes identified in the data. Nodes were created for each
significant theme or concept that emerged during the coding process. For example,
nodes were established for themes such as “Integration of Psychological Theories,”
“Ethical Practice,” and “Reflective Practice.” Each segment of relevant text was then
coded to the appropriate node.

3. Refinement of Codes: As the coding progressed, similar codes were grouped
together, and overlapping or redundant codes were merged. NVivo’s visualisation
tools, such as coding stripes, were used to help identify patterns and relationships
between codes. This helped in refining the coding framework and ensuring that all
relevant data was captured.

4. Theme Development: After coding was completed, the next step involved
identifying broader themes that encompassed multiple codes. NVivo’s querying
tools, such as word frequency queries and text searches, were used to further
explore the data and confirm the presence of these themes across multiple
documents. The themes were then reviewed and refined to ensure they accurately
reflected the data and were directly relevant to the research question.

5. Analysis and Interpretation: The final step involved interpreting the themes in the
context of the research question. NVivo’s framework matrix and other analytical
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tools were used to compare themes across different documents and identify any
patterns or variations. This helped to draw out meaningful insights about how
psychological knowledge and skills are being applied in coaching practice.

Rationale for the Descriptive Approach

The decision to use a descriptive coding approach was influenced by the nature of the
research question, which seeks to understand how psychological knowledge is applied in
coaching practices. A descriptive approach ensures that the analysis remains closely tied to
the participants’ own descriptions of their practices, thereby providing an authentic
representation of their perspectives. Additionally, the use of NVivo allowed for a more
systematic and thorough analysis, ensuring that all relevant data was captured and that the
emerging themes were robust and well-supported by the evidence.

By employing a description-focused coding approach and leveraging the capabilities of
NVivo, this thematic analysis offers a detailed and grounded understanding of the
integration of psychological knowledge into coaching practices. This methodological rigor
enhances the credibility of the findings and contributes to the broader understanding of
coaching psychology as it evolves.
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Results & Discussion

Summary of Main Themes

This research aimed to explore how psychological knowledge and skills influence the
coaching practices of psychologists seeking Chartered Membership of the British
Psychological Society (BPS). Through a thematic analysis of coaching philosophy documents
and reflective statements, six key themes emerged that provide insight into how these
professionals integrate their psychological training into their coaching practices. To
maintain transparency, raw data supporting these themes can be found in Appendix 1,
ensuring that the thematic analysis is robust and traceable.

Each theme includes a description of what was discovered in the data with an interpretation
and critical analysis for each theme in the ‘Implications for Coaching Practice’ section.

Themes ordered on how much they were spoken about (volume), but the percentages cited
represent the number of Coaching Psychologists who cited that theme or item (frequency).
This potentially gives us an insight into the significance of a theme to an individual’s
Coaching Philosophy (volume) vs it’s universality (frequency). e.g. 94% of Coaching
psychologists spoke about tailoring their interventions and techniques which indicated has
high universality / frequency, but Coaching Psychologists didn’t write significant amounts
about it, which could indicate:

e |t was a theme that didn’t lend itself to a lot of narrative.

e That it was less significant to the individual’s Coaching Philosophy.

e The it was so universal, it was a given, and therefore didn’t require more

explanation.

1. Integration of Psychological Theories into Coaching (100%)

The analysis revealed a strong emphasis on the integration of psychological theories into
coaching practices. Psychologists frequently referenced theories such as Cognitive
Behavioural Therapy (CBT), Positive Psychology, and Developmental Psychology as
foundational to their coaching approaches. These theories were applied to enhance client
well-being, resilience, and overall performance. The use of evidence-based psychological
frameworks was seen as a way to structure coaching interventions, making them more
effective and grounded in scientific principles.

2. Client-Centred Coaching (81%)

A client-centred approach emerged as a core theme across the submissions. Psychologists
emphasised the importance of tailoring coaching interventions to the individual needs and
goals of each client. This approach is heavily informed by psychological principles such as
empathy, active listening, and unconditional positive regard. The emphasis on client
autonomy and personalised coaching plans reflects the influence of humanistic psychology
and person-centred therapy on coaching practices.

3. Ethical and Reflective Practice (88%)

Ethical considerations and reflective practice were central to the coaching philosophies
analysed. Psychologists highlighted their commitment to maintaining ethical standards,
including confidentiality, informed consent, and professional boundaries. Reflective practice
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was also emphasised as a crucial component of their professional development, allowing
them to continually assess and improve their coaching strategies. The commitment to
ethical practice aligns with the BPS’s ethical guidelines and underscores the importance of
integrity in coaching.

4. Tailored Interventions and Techniques (94%)

The use of tailored interventions and techniques, informed by psychological assessments
and tools, was another key theme. Psychologists discussed how they utilised psychometric
tools, feedback mechanisms, and other assessment techniques to customise their coaching
approaches. This emphasis on tailored interventions highlights the importance of
understanding individual client profiles and adapting coaching strategies to meet specific
needs. The ability to personalise coaching interventions is seen as a major advantage of
having a strong psychological background.

5. Professional Identity and Values (78%)

The findings indicated that professional identity and personal values play a significant role in
shaping coaching practices. Many psychologists articulated how their core values, such as
integrity, empathy, and respect, guide their coaching interventions. Their professional
identity, informed by their psychological training, reinforces their commitment to ethical
and effective coaching. This alignment of personal and professional values was seen as
essential for building trust with clients and ensuring the success of coaching engagements.

6. Focus on Psychological Well-Being and Change (63%)

Promoting psychological well-being and facilitating meaningful change were recurring
themes in the coaching philosophies. Psychologists focused on helping clients develop
resilience, manage stress, and achieve a balanced work-life integration. This focus reflects
the broader goals of coaching psychology, which seeks to enhance overall well-being and
support clients in making positive, sustainable changes in their lives. The application of
positive psychology principles was particularly evident in this theme, with an emphasis on
building on client strengths and fostering a growth mindset.
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Integration of Psychological Theories into Coaching

The integration of psychological theories into coaching practice was one of the most
prominent themes identified in the thematic analysis. This finding reflects the deep
engagement of coaching psychologists with a wide range of psychological theories, models
and frameworks, which they utilise to enhance the effectiveness of their coaching
interventions.

The most frequently mentioned psychological theories and approaches were:

Cognitive Behavioural Therapy (CBT) and Cognitive Behavioural Coaching (CBC): CBT and
its derivative CBC were the approaches most frequently identified as core to participants’
coaching practice. These approaches offer structured frameworks that help clients identify
and modify unhelpful thinking patterns, which can lead to more adaptive behaviours and
improved emotional regulation (ref). For example, in File 3, one psychologist detailed how
they use CBC techniques to help clients reframe negative thoughts and develop more
constructive coping strategies.

‘utilising CBC techniques like reframing (Beck) or hot cross bun (Greenberger &
Padesky) for an individual who was experiencing significant work stress’

Whilst in File 25, a participant cites CBC as an example of evidence based practice:

‘My preferred ways of working in terms of coaching models and techniques is to use
a cognitive behavioural coaching which has good empirical evidence’

Positive Psychology: Another frequently cited theory was Positive Psychology, which
focuses on fostering strengths, well-being, and positive emotions. Coaching Psychologists
often integrate Positive Psychology to help clients build resilience, increase optimism, and
enhance overall life satisfaction. In the submissions, several psychologists highlighted how
Positive Psychology principles inform their coaching strategies to promote client growth and
well-being. Examples included File 15:

‘emerging science of ‘positive psychology’, this was a formative experience for me
and the source of my professional passion: | have extensively studied, used and

taught human psychology and especially positive psychology for three decades in a
range of applied contexts’

or File 29:
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‘To this end, my work is underpinned by Positive Psychology (the science and practice
of improving well-being), and | view my work as applying this ‘lens’ through the
practice of Coaching Psychology. My work can be understood as Positive Psychology
Coaching, or an evidence-based coaching practice, underpinned by the theories and
research of positive psychology, to support enhanced well-being, resilience, and
achievement for clients (Green and Palmer, 2018).”

Social Psychology: The integration of social psychology, group dynamics, and systemic
coaching methods into coaching practice was a significant theme across the coaching
philosophies analysed. These approaches provide valuable insights into how individuals
interact within broader social contexts, including teams, organisations, and societal systems.
By incorporating these theories, coaching psychologists can help clients navigate complex
interpersonal and systemic dynamics more effectively. For instance, File 12 discussed using
the concept of locus of control from social psychology to help a client understand how their
perceptions of external versus internal control were influencing their career progression.
The coaching psychologist stated:

‘Social psychological theories show up in my work regularly. An example comes from
my recent coaching with a woman who felt her career was in the hands of others
who had all the influence on her progression. It became clear to me that the locus of
control literature (Rotter, 1954) might be valuable to share with her.’

Person-Centred Therapy: The principles of Person-Centred Therapy, rooted in the work of
Carl Rogers, were also prevalent. This approach emphasises the importance of empathy,
unconditional positive regard, and genuineness in the coaching relationship. Coaching
Psychologists use this framework to create a supportive environment where clients feel
understood and valued, facilitating deeper self-exploration and personal growth. Examples
included File 11:

‘My coaching is built on empathy, congruence, and unconditional positive regard,
inspired by Rogers' client-centred therapy’ or File 26: ‘Person-Centred Coaching approach
(Rogers, 1951), where the coachee is their own expert and the coach ‘co-creates the
coaching container’ (Skews & Palmer, 2021) which is supportive, empathetic and non-
judgemental.’

Biological Psychology (including Neuroscience): Neuroscience and biological psychology are
integral to many coaching practices, offering a scientific foundation for understanding client
behaviour and emotional regulation. Coaching Psychologists frequently reference the
brain’s structure and function to inform their interventions. For example, File 1 explained
how understanding neuroscience helps explain the brain’s threat response, using models
like SCARF to assist clients in managing stress and change. Neuroplasticity, the brain’s ability
to form new neural connections, is often cited to help clients understand the challenges of
habit formation, as seen in File 33, which likened creating new behaviours to ‘walking a new
pathway.’ Biological psychology also plays a crucial role in helping clients regulate emotions
by understanding the brain’s role in managing arousal, anxiety, and depression. This
knowledge supports holistic coaching approaches that consider the mind-body connection,
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as described in File 28. Coaching Psychologists also draw on evolutionary psychology to help
clients understand behaviours that seem confusing or misaligned with their values,
providing deeper insights into their actions. For instance, in File 30, a coaching psychologist
used evolutionary and neuropsychology to explain why clients may behave in ways that feel
‘unlike the person they truly want to be.” Overall, the integration of neuroscience and
biological psychology enhances the effectiveness of coaching by grounding it in
scientifically-backed strategies that help clients manage stress, develop new habits, and
better understand their own behaviours.

Acceptance and Commitment Therapy: Acceptance and Commitment Therapy (ACT) is
increasingly being integrated into coaching practices as a powerful tool for enhancing
psychological flexibility. Rooted in Relational Frame Theory, ACT helps clients develop the
ability to engage with their thoughts and feelings openly, while aligning their actions with
core values. This approach is particularly effective in supporting resilience and improving
clients’ relationships with themselves, a key theme highlighted in multiple files. For
example, File 26 described how discovering ACT after experiencing burnout led to its
application in their coaching, helping both themselves and their clients build resilience. They
emphasised

‘in ACT the person is not broken, their way of relating to themselves is just not helpful in
their current context (Functional Contextualism, the philosophy behind ACT, Harris,
2009). The processes of ACT support individuals to improve their relationship with
themselves, which sustains long beyond the coaching relationship.’

The growing evidence base for ACT in coaching, as noted across the files, underscores its
relevance in fostering long-term psychological well-being and personal growth, making it a
valuable addition to the coaching psychologist’s toolkit.

Developmental Psychology: Coaching Psychologists also drew on principles from
Developmental Psychology to inform their understanding of clients’ life stages and the
challenges associated with them. This theoretical perspective enables coaching
psychologists to tailor interventions that are appropriate for the client’s developmental
stage, addressing issues related to career transitions, mid-life crises, or retirement planning.
For example, File 1 offered:

‘Developmental psychology: Having a broad understanding of the stages of human
development underpins many coaching interventions; for example, the changing themes
in career coaching that map onto ages and stages of life.’

Or references to specific Adult Development Theory (Kegan) from Files 15, 20 and 22.

Motivational Theories: Various motivational theories, including Self-Determination Theory
and Goal Setting Theory, were integrated into coaching practices to help clients identify
their intrinsic motivations and set achievable goals. These theories support coaching
psychologists in fostering a sense of autonomy and purpose in their clients, which are
critical for sustaining motivation and commitment to change. A great example from File 24:
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‘Regardless of which coaching ‘hat’ | have on, | draw upon my understanding of
motivation and emotions. For example, understanding the concept of Emotional
Dissonance helps me pick up a potential discrepancy between the emotions a client
might actually feel and the ones that they believe they have to display because they
think it’s acceptable.’

Use of Psychometrics: The use of psychometrics was another important aspect of how
psychological theories are operationalised in coaching practice. Coaching Psychologists
described employing various psychometric tools to assess client personalities, cognitive
styles, and emotional states. These assessments inform the selection of appropriate
interventions and help track client progress over time. For instance, one coaching
psychologist mentioned in their reflective statement (File 1) ‘Psychological assessment:
Knowing when and how to incorporate assessment into a caching programme is key to
psychologically informed practice. Much of my client work has involved psychological
assessment to inform leadership development coaching.” Or File 21: ‘As a psychologist
qualified and practised in the use of various psychometrics, | believe | make informed
judgments about the use of psychometrics and 360-degree feedback tools in my coaching
practice. | can critically evaluate their reliability and validity and interpret their outputs. |
find their use in coaching enables an initial deep and relevant conversation which short-cuts
to deeper issues.’

Implications for Coaching Practice

This diversity underscores the multidisciplinary nature of coaching psychology, where
coaching psychologists draw from different psychological schools of thought to create
bespoke interventions that meet the unique needs of each client. Theories like Gestalt,
Psychodynamic, Solution-Focused Therapy, and Transactional Analysis were also mentioned,
though less frequently. Their inclusion, however, highlights the adaptability and depth of
psychological knowledge that coaching psychologists bring to their practice.

The inclusion of such a wide range of psychological theories, highlights the adaptability and
depth of psychological knowledge that coaching psychologists bring to their practice as
indicated in the literature review (Sperry, 1993; Killburg 1996)

Psychologists are not confined to a single theoretical framework but instead integrate
multiple approaches to offer a holistic and client-centred coaching experience with many in
this data set describing their practice as integrative or pluralist. This is backed up by
numerous books on coaching practice which highlight coaching psychologists often draw on
multiple theoretical approaches to create more holistic and client-centred practices
(Bachkirova, Cox, & Clutterbuck, 2010). The volume of research in both Cognitive
Behavioural and Positive Psychology techniques could be a reason they featured so
significantly in the submissions analysed.

The general breadth of applied theories indicate that there is a preference among
participants for using models and frameworks that are empirically tested and supported by
research. Researchers (Bozer, Sarros, & Santora, 2014; Passmore & Gibbes, 2007) argued
that evidence-based techniques are more likely to lead to successful outcomes, and our
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data suggests that coaching psychologists with formal psychological training utilise an
understanding of psychology to employ evidence-based techniques in their coaching.

This is supported by more general comments relating to evidence based practice. Coaching
Psychologists frequently highlighted the importance of maintaining an open mind and
grounding their practice in evidence-based approaches. This involves being receptive to new
ideas, questioning assumptions, and staying informed about the latest developments in
psychology and coaching.

It is suggested that this ability to critically understand and interrogate theory and research
in practice may be one reason why a psychological background may enhance coaching
effectiveness and lead to more successful outcomes (Bozer, Sarros, & Santora, 2014;
Passmore & Gibbes, 2007) and facilitate sustained behavioural change (Kombarakaran,
Yang, Baker, & Fernandes, 2008; Wasylyshyn, 2003). Understanding the strengths and
limitations of research and theory allows practitioners to assess its value and relevance, and
therefore make decisions about the appropriateness of application in any given situation.
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Client Centred Practice

Client Autonomy and Empowerment: Central to the client-centred approach is the principle
of client autonomy. Coaching Psychologists emphasised the importance of empowering
clients to take ownership of their development and decision-making processes. This
empowerment is facilitated by the Coaching Psychologist’s role as a guide rather than a
director, supporting the client in setting their own goals and determining the best path
forward. The submissions underscored the belief that clients are the experts in their own
lives, and the Coaching Psychologist’s role is to help them unlock their potential and
navigate challenges with confidence. Examples from the data included; File 7

‘I believe that my clients are well resourced and know best their own path.’

Or File 32
‘They approach their coaching assignments with a growth mindset and the belief
that the answers to the presenting problem are within the client, their role as the
facilitator to support the client in finding these answers for themselves.’

There was also recognition that sometimes there is some tension in how the psychologists

work with their psychological insights as captured perfectly by File 28
‘I tussle regularly with how | consolidate being an ‘expert’ psychologist, holding
knowledge and expertise in psychological theory and practise, whilst also being a
non-directive coach who comes alongside the client and considers them the expert in
themselves.’ Further concluding that their hypothesis ‘... is there to be explored,
challenged, accepted or rejected. | may or may not share this hypothesis with my
client, but my approach is in the service of helping the client to gain insight and
awareness into their own human condition, and then enable them to make informed
decisions about how to move forwards. This critical approach embraces humanistic
psychology and individual difference.’

Building Trust and Rapport: Trust and rapport are foundational elements of client-centred
coaching. Coaching Psychologists noted that establishing a strong, trusting relationship with
the client is essential for effective coaching. Trust is built through consistent, ethical
behaviour, clear communication, and a genuine interest in the client’s well-being. Rapport is
developed through empathy, active engagement, and the creation of a safe, supportive
coaching environment. These elements are crucial for fostering a collaborative partnership
where the client feels empowered to explore and achieve their goals. File 11 reported:
‘Coaching, as | understand it, is a relational science dedicated to unlocking an
individual's potential through a thought-provoking and creative process’
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and File 19:
‘Coaching psychologists are able to be mindful of their own practice in terms of their
own psychology underpinning their communication style, emotional intelligence,
their own responses and behaviours, within the coaching relationship and how to
adapt these in a way that benefits the coachee’s experience and coaching
relationship.’

And File 11 offered
‘Empathy fosters rapport, understanding, and trust with clients. | hold a safe,
accepting space, listen actively without judgment, tuning into their emotions,
concerns, and motivations. By demonstrating empathy, coaches create a supportive
and validating environment where clients feel heard, understood, and accepted,
which can facilitate deeper exploration and self-discovery. Empathy allows me to
provide constructive feedback and guidance in a way that is sensitive and respectful,
fostering a trusting relationship that is essential for meaningful growth.’

Flexibility in Coaching Approach: Flexibility was repeatedly cited as a critical component of
effective client-centred coaching. Coaching Psychologists recognised that each client’s
journey is unique, requiring a flexible approach that can adapt to changing needs and
circumstances. This might involve shifting the focus of coaching sessions based on the
client’s immediate concerns or integrating new coaching techniques as the client’s situation
evolves. Flexibility is key to maintaining a responsive and client-driven coaching process,
ensuring that the client remains at the centre of the coaching relationship. This flexibility
might be about meeting the client where they are as illustrated by File 17
‘Having an understanding of personality and individual differences often informs my
approach to coaching with the client in several ways. As mentioned earlier, | gauge
their approximate developmental stage and pitch my coaching appropriate to their
self-awareness, emotional intelligence, psychological mindedness and ego integrity.’

Or by changing the way in which the Coaching Psychologist is working with the client as
illustrated by File 30
‘Taking a personalised approach to my coaching psychologist practice, not getting
tied to a ‘one size fits all’ approach to my services but being agile and responsive to
my clients’ needs.’

Ultimately, File 28 had some useful advice for us all:
‘My approach is to hold knowledge and theory lightly, and explore it curiously.’

Active Listening: Active listening was cited as core to client-centred practice. Coaching
Psychologists described how they utilise active listening techniques to fully understand the
client’s concerns, perspectives, and goals. This involves not only hearing the words the client
says but also being attuned to non-verbal cues and underlying emotions. By practicing
active listening, psychologists demonstrate empathy and validate the client’s experiences,
which fosters trust and deepens the coaching relationship. This practice aligns with the
broader humanistic approach, where understanding the client’s internal frame of reference
is crucial. Listening was often combined with the ability to ask great questions, cited by Files
4,7,14, 18,21 and 31
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Respect for Client’s Worldview: Respecting the client’s worldview was a critical aspect of
client-centred coaching. Coaching Psychologists expressed a commitment to acknowledging
and valuing the diverse backgrounds, beliefs, and experiences that clients bring to the
coaching process. This respect for diversity is particularly important in a multicultural
society, where clients may come from various cultural, social, and economic backgrounds.
Submissions frequently mentioned the need to adapt coaching strategies to accommodate
these differences, ensuring that the coaching process is relevant and respectful of the
client’s individual context. One such example offered by File 30:
‘I firmly believe in the importance of context in shaping individual experiences and
behaviours. Whether it's personal relationships, cultural backgrounds, or societal
normes, | recognise that context plays a crucial role in understanding and addressing
the challenges my clients face. By exploring the unique circumstances surrounding
each individual, I aim to help clients gain clarity and insight into their thoughts,
feelings, and actions.’

Understanding Neuro-Diversity: The concept of neuro-diversity was also highlighted
explicitly in several submissions (n=7), indicating a growing awareness among coaching
psychologists of the need to accommodate different cognitive styles. Coaching Psychologists
discussed how they adapt their approaches to support clients with neuro-diverse
conditions, such as ADHD, autism, or dyslexia. This adaptation might involve modifying
communication styles, adjusting the pacing of sessions, or using specific tools and
techniques that align with the client’s cognitive strengths. By understanding and respecting
neuro-diversity, Coaching Psychologists ensure that their practice is inclusive and accessible
to all clients. The importance of this emerging area was often due to being neuro-diverse
themselves, encountering an increased number of clients who identified as neurodiverse or
having a family member who was recently diagnosed. File 5 wrote extensively about
working in a neuro-affirmative way, having trained, researched and supported clients,
notably women with ADHD.
‘A key area of my master’s research involved measuring levels of self-compassion in
women with ADHD. Adults with ADHD are less self-compassionate than adults
without ADHD (Willoughby & Evans, 2019; Beaton et al.,2020) | used Neff’s self-
compassion scale (2003b) (SCS) and as expected, the data confirmed that levels of
self-compassion were considerably lower in women with ADHD when compared to
the general population; the effect size was large. | use self-compassion techniques as
way of challenging negative self-talk, developing acceptance of differences and
introducing mindfulness.’

Psychological Safety: Coaching Psychologists emphasised the importance of creating an
environment where clients feel secure to express themselves without fear of judgment or
repercussions. This concept is closely aligned with Rogers’ idea of unconditional positive
regard, where the Coaching Psychologist offers non-judgmental support, allowing the client
to explore their thoughts and feelings openly. Many submissions highlighted that
establishing psychological safety is the first step in building a productive coaching
relationship. Such as File 5

‘creating a safe and supportive environment conducive to growth and change’.

Implications for Coaching Practice
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The findings suggest that client-centred practice is not only a preferred approach among
coaching psychologists but is also seen as essential for achieving meaningful and sustainable
outcomes. By focusing on the client’s individual needs, preferences, and circumstances,
Coaching Psychologists can provide more personalised and effective interventions. This
aligns with the literature review that asserts licensed Psychologists understand how to work
with the diversity of behaviour (Garman, Whiston, & Zlatoper, 2000). This approach aligns
with the broader goals of coaching psychology, which seeks to enhance well-being, promote
personal growth, and support clients in making positive, lasting changes in their lives as
defined by DoCP, Coaching Psychology is

'the scientific study and application of behaviour, cognition and emotion to deepen

our understanding of individuals' and groups' performance, achievement and

wellbeing, and to enhance practice within coaching'.

The emphasis on psychological safety, active listening, respect for diversity, and client
empowerment reflects the core values of humanistic psychology, Rogers, C. R. (1951) and
underscores the importance of a holistic, client-centred approach in coaching. These
findings also highlight the adaptability of coaching psychologists, who are skilled in tailoring
their methods to suit the diverse needs of their clients, whether through understanding
neuro-diversity or adjusting their approach based on cultural and personal differences.

Being entirely client centred may however create friction with a later theme cited around
psychoeducation. Knowing when to facilitate the thinking of our clients vs offering some
psychological insight might create an ‘expert dynamic’ as cited by File 25
‘I am aware that some coachees may feel there is a power imbalance in our
relationship and therefore assure that | am not coming across as an expert to tell
them what to do but rather use my curiosity and hopefully powerful questions to
stimulate their thinking and ‘aha moments’.

Being exclusively client centred may also create tension in some instances of Executive or
Leadership Coaching where the organisation is a key stakeholder and may also have some
desired outcomes from the coaching. This challenge was echoed in the lit review (Louis &
Fatien Diochen, 2014) and requires us psychologists to work comprehensively to meet wide
ranging expectations whilst always working in the best interests of clients (Standard 1.1.5,
Standards for Coaching Psychology, 2022)

In conclusion, client-centred practice is a fundamental aspect of coaching psychology that
prioritises the client’s autonomy, well-being, and unique perspective. This approach not
only enhances the coaching experience but also contributes to the effectiveness and ethical
integrity of coaching interventions.
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Ethical and Reflective Practice

Supervision and Professional Development: Supervision and continuous professional
development (CPD) were frequently highlighted as critical components of reflective
practice. Coaching psychologists described how regular supervision sessions provide a space
for reflection, support, and professional growth. For instance, in File 4, a Coaching
Psychologist reflected on how
‘frequent engagement in deep reflective practice enhances confidence, fosters a
stronger sense of self, and upholds the high standards necessary to work effectively
as a coaching psychologist.”
The commitment to CPD, including participation in additional training and education, was
seen as essential for maintaining up-to-date knowledge and skills, ensuring that practice
remains both effective and ethically sound.

Reflective Practice: Reflective practice emerged as a repeating aspect of ethical coaching,
allowing Coaching Psychologists to continually evaluate and refine their methods. Several
submissions discussed how reflective practice is integrated into their daily work, helping
them critically assess their interventions and improve client outcomes. In File 8, a
psychologist noted,
‘Reflective practice and supervision help me to learn from the things that didn’t go
right. I’'m constantly aiming to navigate the balance between using and letting go of
expertise.’
This ongoing reflection ensures that coaching remains evidence-based and aligned with
ethical standards, enabling Coaching Psychologists to make necessary adjustments and
continue providing high-quality services.

Alignment to Ethical Guidelines: Adherence to ethical guidelines, such as those set forth by
the British Psychological Society (BPS) and the International Coaching Federation (ICF), is a
central tenet of coaching psychology. Many coaching psychologists emphasised the
importance of aligning their practice with these guidelines to uphold professional integrity
and safeguard client welfare. For example, one submission in File 15 underscores that
‘ethical codes are the foundation of my practice and promote confidence in Coaching
Psychology as a profession.’
This alignment to ethical standards ensures that Coaching Psychologists can navigate
complex ethical dilemmas, manage power dynamics, and maintain professional boundaries
effectively.
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Open-mindedness and Evidence Based: Coaching Psychologists frequently highlighted the

importance of maintaining an open mind and grounding their practice in evidence-based

approaches. This involves being receptive to new ideas, questioning assumptions, and

staying informed about the latest developments in psychology and coaching. File 28 offered:
‘As a critical practitioner, | reflect on this evidence base both in my private reflections
after coaching, and in supervision, to ensure that | am considering the strengths and
limitations of the evidence in practice, and will adjust my practice accordingly. I also
read widely to ensure that | am up to date with contemporary literature.’

Echoed by File 30:
‘However, | also treat research with caution, understanding that it can give us ideas
and insights but will never define the person sitting in front of me.’

Ethical Boundaries: Maintaining clear ethical boundaries was frequently cited as essential
for safeguarding the integrity of the coaching relationship. Coaching Psychologists discussed
the importance of establishing these boundaries to prevent conflicts of interest, protect
client confidentiality, and ensure that the coaching process remains focused on the client’s
needs. In File 27, a Coaching Psychologists emphasised,
‘The professional expectations of a psychologist from the awarding bodies also
ensure that a Coaching Psychologist will be dedicated to continual professional
development, engage in supervised practice, and follow a code of conduct in all their
dealings with clients and the public, paying particular attention to potential power
dynamics and biases.’
This vigilance in maintaining boundaries is critical for creating a safe and supportive
environment for clients.

Power Dynamics Awareness: Awareness of power dynamics in the coaching relationship
was a significant theme, particularly in contexts where there might be an inherent
imbalance, such as executive coaching or when working with vulnerable clients. Coaching
Psychologists recognised the importance of being conscious of these dynamics to prevent
them from negatively affecting the coaching process. For example, in File 5, a Coaching
Psychologists mentioned,
‘[in my training] | was introduced to explicit ethical considerations like confidentiality,
boundaries, and the responsible use of power in coaching relationships.’
This awareness is crucial for maintaining an ethical coaching environment where clients feel
empowered and respected.

Evaluation and Feedback: Evaluation and feedback were integral to maintaining a high
standard of coaching practice for many. Coaching Psychologists emphasised the importance
of systematically collecting client feedback to assess the effectiveness of their interventions
and identify areas for improvement. For instance, in File 4
‘Collecting client feedback post-coaching provides essential data for evaluating the
effectiveness of my coaching and offers valuable material for reflection in supervision
to promote further improvement.’
This practice of integrating feedback into reflective sessions helps Coaching Psychologists
refine their approaches, ensuring they meet the evolving needs of their clients.
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Contracting: Although mentioned less frequently, contracting was recognised as an
important element of ethical practice. Proper contracting involves establishing clear
agreements with clients regarding the goals, expectations, and boundaries of the coaching
relationship. This process is crucial for setting the foundation of an ethical and transparent
coaching engagement. In File 21, a Coaching Psychologists remarked, 1 am aware of the
criticality of contracting and re-contracting,’ underscoring the importance of this practice in
maintaining clarity and trust in the coaching relationship.

Implications for Coaching Practice

Reflective practice, involving continuous self-evaluation and learning, is essential for
maintaining high standards in coaching. Coaching Psychologists are encouraged to engage in
reflective practice as a means of improving their effectiveness, ensuring that their
interventions remain aligned with ethical guidelines and best practices (De Haan, Bertie,
Day, & Sills, 2010). This commitment to reflective practice allows Coaching Psychologists to
adapt their approach based on the evolving needs of their clients, further enhancing the
effectiveness of their coaching.

Gebhardt (2016) noted that clinical and counselling psychologists may be more attuned to
the ethical dimensions of their work, including confidentiality, informed consent, and
managing boundaries due to the extended period of their training (often 6 or 7 years) which
could suggest they would make excellent Supervisors for some Coaching Psychologists who
regularly find themselves working closely to issues around mental health as suggested by
Kasia Szymanska in the Handbook of coaching psychology: A guide for practitioners (Palmer,
& Whybrow, 2019). Extensive studies have asserted that coaches need fundamental
psychological knowledge to recognise their client's mental health (Kauffman & Scoular,
2004), and yet in my experience, this is not covered extensively in coach training.

The findings from this research, underscore that ethical and reflective practice are not
merely guidelines but essential components of professional identity for coaching
psychologists, as validated by recent studies by Haan, Page, and Sills (2023). By aligning their
practice with ethical standards, engaging in regular supervision, and committing to
reflective practice, coaching psychologists ensure that their services are making the
conscientious effort to be both effective but also ethically robust. The emphasis on
managing power dynamics, maintaining ethical boundaries, and integrating client feedback
highlights the profession’s commitment to ethical excellence and continuous improvement,
but could also be influenced by the BPS standards that require it in this sample data.

It is also noted that BPS has only recently elevated Coaching Psychology to divisional status
which may well encourage an increasing number of psychologists to work in this area. With
the development of professional recognition routes into the it is also expected that the
evidence base will grow through Masters and PhD research and there will be more peer
practice communities that can support practitioners with their CPD and reflective practice,
such as The Coaching Psychology Network (www.thecoachingpsychologynetwork.com).
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Tailored Interventions and Techniques

The use of evidence-based models in coaching sessions is a crucial practice that
distinguishes coaching psychologists (Passmore & Gibbes 2007). Unlike the broader
integration of psychological theories, which provide a foundation, evidence-based models
offer practical tools that guide specific interventions during sessions. These models are
chosen and tailored to meet each client’s unique needs, ensuring that coaching is not only
effective but also grounded in rigorous empirical research. This section was coded when
participants mentioned ‘general’ or ‘non-specific’ in session techniques and I'll therefore
take this section in more general descriptive terms.

File 19 emphasised the importance of critically appraising these models for their relevance

to the client, stating,
‘Coaching psychologists should be applying evidence-based coaching models. They
can critically appraise these models in terms of their appropriateness and value to
the coachee and therefore tailor their approach.’

This hands-on application ensures that every coaching session is purposeful and impactful.

Similarly, File 2, highlighted how empirically tested models derived from psychological
science provide a structured approach to understanding and facilitating change in clients,
noting,
‘Psychological science has derived a set of empirically tested theoretical models to
understand human behaviour.’
This ensures that the interventions during coaching sessions are not just theoretical but are
practical tools that drive meaningful outcomes.

File 27 remarked on how using a diverse toolkit of evidence-based approaches is what is
fundamental to being a Coaching Psychologist, allowing them to deliver a personalised and
transformative coaching experiences. This approach ensures that coaching sessions are
dynamic and adaptable, reflecting the latest research and the specific needs of the client.

The coaching practices described in this section reflect a sophisticated and multi-faceted
approach to supporting clients, integrating a variety of evidence-based models and
techniques. These include behavioural change techniques, psychoeducation, mindfulness,
creative methods, and strengths-based approaches, each tailored to meet the unique needs
of clients during coaching sessions.
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Behavioural change techniques are foundational to many coaching practices, as highlighted
in File 19, where a Coaching Psychologists explained the importance of understanding
cognition, personality, and emotion to support clients in overcoming psychological barriers
and fostering lasting change. This practical application of psychological insights helps clients
move through the stages of change with strategies grounded in robust theories, such as
Prochaska’s Model of Behaviour Change, the Transtheoretical Model of Change (File 15 and
2).

Psychoeducation as a way of working is one that | relate to personally. It helps to provide
clients with the knowledge they need to better understand their experiences and
implement effective strategies for coping, resilience, change or wellbeing. File 6 emphasised
the importance of empowering clients through psychoeducation, noting that it is often
delivered alongside the coaching work rather than within sessions, ensuring clients are
equipped with the necessary tools to navigate challenges independently.

Mindfulness techniques are increasingly popular for helping clients develop emotional
regulation and present-moment awareness. File 5, described using self-compassion and
mindfulness to challenge negative self-talk and promote acceptance, while File 9 highlighted
the broader application of mindfulness in managing stress and enhancing well-being.

Creative methods were also mentioned by eight respondents, particularly in engaging
clients in innovative and reflective ways. Coaching Psychologists frequently use creativity to
help clients explore possibilities and make informed decisions. For instance, File 29
discusses the integration of creative practices like drawing and collage into coaching, which
can unlock new perspectives and foster deeper self-awareness.

Finally, a strengths-based approach is commonly used to help clients identify and leverage
their inherent strengths to achieve their goals. File 5, explored how recognising and
amplifying character strengths not only builds self-confidence but also promotes resilience
and a positive self-concept. This approach, rooted in Positive Psychology (mentioned in an
earlier section), ensures that clients are empowered to take an active role in shaping their
OwWn success.

Implications for Coaching Practice

The integration of these varied approaches within coaching practice demonstrates a
commitment to delivering personalised, evidence-based interventions that address the
complex and evolving needs of clients. By applying these models and techniques
thoughtfully and adaptively, coaching psychologists can support meaningful and sustainable
change, enhancing both the immediate and long-term outcomes for their clients. My
original literature review identified a high likelihood of psychologists talking in more general
terms about ‘in session’ techniques which were made bespoke to the client, but also rooted
in their understanding of the evidence base (Bozer et al., 2014; Wasylyshyn, 2003). In many
ways, this theme is a fusion of the first two themes of Psychological Theory and Client
Centred Practice, but coded separately as they were instances of when the contributor
spoke in more general terms about evidence, without necessarily citing a specific theory.
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The personalised application of evidence-based models is to be welcomed, as highlighted by
File 27. However, personalisation presents a challenge: when does adaptation to the client’s
needs risk diluting the empirical grounding of the model? This highlights a tension between
maintaining fidelity to the model’s core components while also ensuring that it remains
flexible and relevant to the client’s unique circumstances As Bozer et al (2014) described in
the paper ‘The role of coachee characteristics in executive coaching for effective
sustainability’;

“The challenge for coaches lies in balancing the adaptation of coaching interventions

to meet individual needs while maintaining fidelity to the theoretical and empirical

foundations of the coaching model”.
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Professional Identity and Values

When reflecting on the question of the impact of psychological knowledge on Coaching
Practice, the fourth theme that emerged from my thematic analysis was how those with an
academic background in psychology, typically gained over many years of study, gave people
a strong sense of professional identity which had become deeply integrated into their values
about how they practice. Psychology and indeed Coaching Psychology is a deeply relational
practice (Haan, 2008) and this is as much about how we relate to ourselves as others.
Positive psychology references the importance of knowing and working to our values
(Peterson & Seligman, 2004) and as such this is likely something integrated into the
professional practice of many Coaching Psychologists.

Inclusion and Diversity: Inclusion and diversity commitments were described in many of
the coaching philosophies. Coaching psychologists emphasise the need to work in a
culturally sensitive manner and to ensure equity of access to coaching for all clients. For
example, File 23 stated,
‘Inclusion — not only do | welcome clients who are neurodiverse, of different cultures,
genders, sexuality, religions, and age, but | want to see coaching made available to
those who are not in the privileged few that can normally access coaching.’
This highlights a commitment to making coaching accessible to a broader audience. In
File 22, another Coaching Psychologist underscored their belief in the leadership
potential of all individuals, saying;
‘I have the unwavering belief that all human beings deserve to be seen as equally
capable leaders, regardless of hierarchy, and all deserve to be given the opportunity
to optimally function at our best and develop our own leadership potential.’
This reflects a deep commitment to fostering leadership across diverse groups.
Moreover, the importance of adopting a holistic approach that considers social, cultural,
and well-being factors is evident in File 4, where a Coaching Psychologist mentioned,
‘I realised that effective career coaching necessitates a holistic, whole-person
approach that considers social, cultural, and well-being factors as well as promoting
equality and inclusion.’
This approach ensures that coaching addresses the complex and varied needs of clients
from diverse backgrounds. These examples illustrate the profession’s dedication to
inclusion and diversity, ensuring that coaching is respectful, accessible, and tailored to
the unique experiences of everyone.
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Contribute to the Evidence Base: The desire to contribute to the evidence base is a

significant aspect of identity for many coaching psychologists, as evidenced by

numerous submissions. For example, File 26, expressed their future aspirations, stating,
‘In the future | am planning to do a PhD in Acceptance and Commitment Coaching
because | believe that Coaching Psychologists have an important role in growing the
evidence base for psychology-informed coaching.’

Similarly, File 17, highlighted their academic contributions, noting,
‘Part of my doctoral thesis was a critical literature review entitled ‘Defining and
Differentiating Performance Coaching, Developmental Coaching, Coaching
Psychology, and Therapy,’
emphasising their commitment to advancing the field through rigorous research. This
commitment is further echoed in File 23, where a Coaching Psychologist aims to educate
others by writing articles, contributing to books, and planning to author their own,
stating,
‘I aim to educate coaches who are not from a psychology background... by continuing
to work with the Institute of Positive Psychology Coaching.’
The collective drive to contribute to the evidence base underscores a deep-seated
professional identity among coaching psychologists, marked by a dedication to
advancing and validating the discipline through research and scholarly activity. This very
much echoes the literature review where Passmore and Gibbes (2007) posited that
those trained in psychology might apply this theory more comprehensively in their
practice, but also that their academic training gives them a better understanding of both
critically reading, interpreting, applying and importantly conducting future research.

Lifelong Learning: The identity of lifelong learning is deeply embedded in the
professional practices of coaching psychologists, as reflected in numerous submissions.
Many individuals articulate a commitment to continuous personal and professional
development as a cornerstone of their coaching philosophy. For instance, in File 15, one
Coaching Psychologist emphasised,
‘I take my personal responsibility for my own continuing personal and professional
development seriously. | develop annual professional development plans (PDPs)
based on reflections from supervision, CPD, and coaching practice audits.’

This structured approach to development highlights a dedication to lifelong learning,
ensuring that their practice remains current and effective. File 23 described themselves
asa
‘dedicated lifelong learner seeking opportunities to expand my knowledge and try
out new techniques,’
reflecting an ongoing curiosity and a drive to integrate new insights into their coaching.

Similarly, File 13 noted,

‘I have continually immersed myself in professional development,’
underscoring the importance of staying engaged with the latest research and best
practices in coaching psychology. This collective emphasis on lifelong learning
demonstrates that for many coaching psychologists, continuous development is not just
a professional obligation but a core aspect of their identity. It ensures that they remain

Leading Dynamic Ltd | www.garybuxton.co.uk | hello@garybuxton.co.uk | 07815 138 084



Gary Buxton
Leading Dynamic

adaptable, informed, and capable of providing the highest quality coaching to their
clients.

Values Driven Practice: Values-driven practice is central to the identity of many
coaching psychologists, aligning their personal and professional beliefs. File 15 noted,
‘My motivation to coach has always been connected to my values,” emphasising how
these values guide their supportive and empowering approach. File 30 described using
their values to navigate challenges, stating,

‘I use my values to help me identify what’s most important to myself, my practice, and
my clients when the going gets tough.’

Similarly, File 23 highlighted the importance of integrity, knowledge, and inclusion,
driving their ethical practice and commitment to lifelong learning. These examples show
how deeply values shape their coaching philosophy, ensuring that their work is
authentic, ethical, and impactful.

Commitment to Social Responsibility and Compassion: Through the analysis of
coaching philosophies, it is clear that social responsibility and compassion are deeply
ingrained in the professional identity of several coaching psychologists. Compassion is
often discussed in terms of the empathetic presence Coaching Psychologists maintain
with their clients. For example, in File 30, a Coaching Psychologist highlighted how their
knowledge and experience of applied psychology help them to have ‘compassion for
even challenging behaviours,” ensuring they can show up for clients with their interests
at the forefront. Similarly, File 22 reflected on the journey of compassion, stating,
‘Compassion — remembering that we are all just trying our best... not just on an
individual journey to unobtainable perfection.’

Social responsibility is also emphasised, albeit less frequently with some Coaching
Psychologists actively seeking ways to give back to their communities. File 26,
mentioned,
‘Giving back is important to me, whether it’s mentoring those in the earlier stage of
their career, offering pro-bono coaching to groups who can’t afford it, or delivering
resilience sessions to students.’

File 23 expressed a commitment to offering one day a month to pro-bono activities,
aiming to support local groups where coaching psychology can make a meaningful
difference, such as with teachers or those less advantaged in society. These examples
demonstrate how compassion and social responsibility are not just professional
obligations but core values that shape the identity and practices of coaching
psychologists, driving them to make a positive impact both within and beyond their
coaching relationships.

Implications for Coaching Practice

The professional identity and values of coaching psychologists has implications for coaching
practice, ensuring that it is ethical, inclusive, and continuously evolving. The alignment
between personal values and professional practice fosters trust and integrity in the coaching
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relationship, while a commitment to lifelong learning and contributing to the evidence base
keeps coaching methods current and effective. A focus on inclusion and diversity enhances
cultural competence, making coaching accessible and relevant to clients from all
backgrounds. Additionally, the emphasis on compassion and social responsibility ensures a
client-centred approach that is empathetic and mindful of broader societal impacts. Overall,
these elements combine to create a coaching practice that is both high-quality and deeply
attuned to the needs and contexts of clients. The significance of values was not explored
significantly in my literature review and potentially offers opportunities for further research.

In reflecting on the theme of inclusion and diversity more deeply, it is important to critically
assess the gap between words and actions. For example, Roche and Passmore (2022) argue
that systemic racism is often perpetuated by maintaining a “colour-blind” approach and
focusing on diversity initiatives that do not lead to substantive change. They highlight how
professional coaching bodies frequently neglect to consider race as a factor, allowing the
status quo to persist. This resonates with my findings, where many coaching philosophies
express commitments to inclusion and diversity, yet there is a risk that without concrete
actions as written about by some, these commitments remain rhetorical.

As Roche and Passmore (2022) emphasise: “Our participants stressed the need to avoid
quick fixes and tick box responses to this process of change” (p. 20). This calls for a move
beyond words towards tangible actions, such as diversifying recruitment and decolonising
coaching curricula, ensuring that coaching practice aligns with its espoused values of
inclusion and equity. | recognise that even in this piece of research, due to the sample size,
confidentiality requirements and time constraints, | selected not to capture demographic
data from contributors which prevented me from exploring if certain findings were more
prevalent from certain groups, and this could therefore be an area of future study or
exploration.
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Focus on Psychological Well-Being and Change

Psychological well-being and the facilitation of meaningful change emerged as a significant
theme across 20 of the submissions. Coaching psychologists frequently highlighted their use
of various techniques to support clients in managing stress, building resilience, and
promoting overall well-being. These techniques include stress management strategies,
resilience-building exercises, and compassionate coaching approaches, all aimed at helping
clients navigate challenges and improve their mental health.

In several submissions, stress management was emphasised as a critical component of
coaching, with Coaching Psychologists working to develop effective strategies for coping
with stress and difficult relationships. For example, File 8 discussed deepening their
understanding of the nervous system to better support clients in managing psychological
stress, while File 31 highlighted the importance of setting effective boundaries as part of a
comprehensive stress management approach .

Resilience building was also a recurring theme, with many Coaching Psychologists focusing
on helping clients enhance their resilience and connect more deeply with themselves. File
13 noted the importance of resilience in their work, stating, ‘I prioritise the cultivation of
self-awareness and resilience,’ recognising that these qualities are crucial for clients facing
significant challenges . The use of psychological frameworks like Psychological Capital,
particularly in relation to resilience, underscores the importance of equipping clients with
the tools to sustain their well-being in the long term.

Compassionate coaching was another approach mentioned across the submissions.
Coaching Psychologists described how they integrate self-compassion into their practices,
helping clients to be kinder to themselves as they work through difficulties. File 15
emphasised the role of compassion and empathy in their work, noting that these qualities
are underpinned by evidence-based psychological interventions, which contribute to a
supportive and effective coaching environment.

The promotion of well-being was central to many Coaching Psychologists’ practices, with an
emphasis on improving both mental and physical health. File 27, discussed using models like
PERMA and Robertson Cooper’s model of resilience to help clients identify factors that
affect their well-being and to develop strategies to enhance it. This holistic approach
ensures that well-being is not just an outcome but a core focus of the coaching process.

Implications for Coaching Practice
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Overall, the emphasis on psychological well-being and change across coaching submissions
underscores Coaching Psychologists’ commitment to supporting clients in achieving
sustainable improvements in both mental health and quality of life. Through the integration
of diverse techniques, Coaching Psychologists are well-positioned to provide holistic support
that addresses immediate challenges while promoting long-term well-being. However, it is
important to recognise that Coaching Psychologists may be more frequently presented with
clients seeking support for mental health issues. Grant (2006) suggests that between 25%
and 50% of individuals seeking coaching may meet clinical mental health criteria (as cited in
Bennet, 2012, p. 26), with some turning to coaching as a less stigmatised alternative to
therapy (Bennet, 2012, p. 26).

This reality introduces unique risks for Coaching Psychologists that may not be as prevalent
for coaches from other professional backgrounds, such as consultancy or management. The
expectation to navigate mental health issues, even when not explicitly within the coaching
contract, places additional responsibility on Coaching Psychologists. The potential for clients
to present with deeper psychological issues could blur the boundaries between coaching
and therapy, creating ethical and competency challenges. Without clear boundaries and an
awareness of one’s limits, the risk of working outside one’s scope of practice becomes
greater, which could expose Coaching Psychologists to legal, ethical, and professional
dilemmas. Consequently, while the psychological background offers a depth of insight, it
also heightens the need for rigorous supervision and clear distinctions between coaching
and therapy.
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This research sought to examine the impact of psychological knowledge and skills on
coaching practice, specifically in the context of Chartered Membership applications to the
British Psychological Society (BPS). The thematic analysis of coaching philosophies revealed
six overarching themes that captured the nuanced ways in which psychological expertise is
integrated into coaching practice: Client-Centred Coaching, Ethical and Reflective Practice,
Integration of Psychological Theories into Coaching Practice, Professional Identity and
Values, Psychological Well-being and Change, and Tailored Interventions and Techniques.

Critically, these findings support the existing literature on the growing professionalism of
coaching psychology (Grant, 2017), reinforcing the view that psychological theory is not
merely an adjunct to coaching but integral to its practice. The prominence of Client-Centred
Coaching, for instance, resonates with Rogers’ (1951) humanistic principles, which assert
that the individual’s subjective experience must be at the heart of the coaching process. The
data strongly suggest that coaching psychologists are adept at blending such humanistic
approaches with more directive, evidence-based models to create highly personalised
interventions. This aligns with research by Stober and Grant (2006), who argue that the
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most effective coaches are those who integrate both person-centred and goal-focused
strategies.

The interaction between Ethical and Reflective Practice and Professional Identity and
Values further demonstrates the profession’s commitment to ethical integrity and ongoing
development. Coaching Psychologists consistently reflected on their adherence to BPS (or
ICF/EMCC) ethical standards, highlighting the significance of reflection not just as a
procedural necessity but as a means of aligning daily practice with core professional values.
This resonates with the emphasis on reflective practice within coaching psychology, as
highlighted by Palmer and Whybrow (2019), where self-reflection is seen as vital for
maintaining ethical standards and professional competence.

As expected, not least because it was a core requirement of submissions to BPS, the
Integration of Psychological Theories was another frequently occurring theme, reinforcing
the view that coaching psychology is evidenced based. Coaching Psychologists frequently
referenced models such as Cognitive Behavioural Therapy (CBT), Positive Psychology, and
Goal Setting Theory, demonstrating a commitment to grounding interventions in well-
established psychological frameworks (Palmer & Whybrow, 2019). However, this raises an
important question: to what extent are coaching psychologists constrained by the dominant
models in psychology? There is a risk that by adhering closely to established theories,
innovative approaches or alternative models (such as Acceptance and Commitment Therapy
(ACT) or Narrative Coaching) might be underutilised. Future research could explore the
balance between applying mainstream psychological theories and experimenting with
newer, less conventional approaches in coaching practice. The research for example has
significantly increased my own curiosity in learning more about ACT.

The emphasis on Psychological Well-being and Change also has broader implications for
coaching psychology’s role in mental health. While the primary aim of coaching is not
therapy, the use of techniques such as mindfulness, resilience-building, and stress
management points to an increasing overlap between coaching and therapeutic practices.
This reflects the growing body of literature that explores coaching as a tool for enhancing
psychological well-being (Green et al., 2006). However, there remains a critical distinction
between coaching and therapy, and it is important that coaching psychologists remain
vigilant about these boundaries, particularly in cases where clients may require more
specialised therapeutic interventions.

Tailored Interventions and Techniques underscore the flexibility and adaptability of
coaching practice, as highlighted in the data. Coaching psychologists frequently adapted
their methods to suit the unique needs of their clients, a practice supported by Grant and
Cavanagh’s (2011) work on evidence-based coaching. However, this raises critical questions
about the extent to which tailoring compromises the fidelity of psychological models. While
tailoring interventions is necessary for personalised coaching, there is a need for further
research into how this practice affects the consistent application of psychological principles.

Limitations in this study are primarily related to the scope of the data. As the submissions

were based on coaching philosophies from individuals applying for Chartered Membership
of the BPS, the data may reflect a narrower demographic of coaching psychologists who are
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highly invested in formal recognition. This potentially limits the generalisability of the
findings to the wider coaching community, including those who do not pursue BPS
accreditation. Additionally, as no demographic data was collected, it is unclear how factors
such as cultural background, gender, or years of experience might have influenced the
integration of psychological knowledge into coaching.

In terms of future research, there is potential to further explore how coaching psychologists
navigate the increasing convergence between coaching and therapy, particularly regarding
client mental health and well-being given so many submissions made reference to their
practice being shaped by their client’s well-being needs.

Given that this research specifically focused on individuals with an academic background in
psychology (eligible for BPS Chartered Status), it is important to consider the limitations of
such a specific focus when assessing the broader coaching profession. While coaching
psychologists bring a deep understanding of psychological theory to their practice, the
unregulated and diverse nature of the coaching industry means that many professionals
come from varied backgrounds, including business, marketing, finance, and other non-
psychological fields. These individuals may still undergo rigorous training through
recognised regulatory bodies such as the ICF, EMCC, or AC, which often integrate elements
of psychological theory into their curricula. However, future research could critically
examine how the coaching philosophies of these practitioners compare to those of coaching
psychologists. It is possible that their professional experiences and areas of expertise lead to
distinct approaches to client engagement, goal-setting, and reflective practice. By focusing
predominantly on those with formal psychological qualifications, this study may overlook
the contributions of coaches who, despite their lack of formal psychological training, bring
valuable insights and methodologies drawn from their prior careers. Investigating these
differences could provide a more nuanced understanding of how diverse professional
backgrounds influence coaching practice and challenge any assumptions that only
psychology-based Coaching Psychologists adhere to evidence-based models.

In conclusion, this research provides a critical lens on the ways in which psychological
knowledge and skills are embedded in coaching practice. The findings affirm that coaching
psychologists draw heavily on established psychological theories, engage in reflective and
ethical practice, and tailor their interventions to meet the unique needs of their clients.
However, it also highlights important areas for future research, particularly around the
balance between evidence-based models and innovation in coaching, as well as the evolving
role of coaching in supporting psychological well-being. By continuing to engage with
psychological theory, maintain ethical integrity, and adapt to the individual needs of clients,
coaching psychologists can ensure that their practice remains impactful, client-centred, and
relevant in an increasingly complex world.
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File Reference Document Word Count
1 Philosophy 993
2 Peer 519
3 Philosophy 676
4 Philosophy 1110
5 Philosophy 3553
6 Philosophy 1078
7 Philosophy 1307
8 Philosophy 1145
9 Peer 215
10 Peer 495
11 Philosophy 1054
12 Philosophy 989
13 Philosophy 1281
14 Peer 192
15 Philosophy 982
17 Peer 464
18 Philosophy 1139
19 Peer 519
20 Peer 337
21 Peer 293
22 Philosophy 1407
23 Peer 563
24 Philosophy 1330
25 Philosophy 1081
26 Philosophy 1373
27 Peer 498
28 Peer 487
29 Philosophy 1339
30 Philosophy 948
31 Philosophy 1159
32 Peer 470
33 Peer 693

(There was no file 16)

e Total Words: 29,689
e Peer Review: 13 documents: 5,745 words

e Coaching Philosophies: 19 documents: 23,944
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Appendix 2: Coding Data

\ Coding Name Sources  References

\ Client Centred Coaching 26 121
Active Listening 7 11
Building Trust and Rapport 13 23
Client Autonomy and Empowerment 19 37
Flexibility in Coaching Approach 15 18
Psychological Safety 4 5
Respect for client's worldview 10 13
Understanding Neuro-Diversity 7 14

\ Ethical and Reflective Practice 28 115
Alignment to Ethical Guidelines 15 20
Contracting 3 4
Ethical Boundaries 6 7
Evaluation and Feedback 4 5
Open Mindedness and Evidence Based 6 7
Power Dynamics Awareness 7 9
Reflective Practice 17 21
Supervision and Professional Development 19 42

Integration of Psychological Theories into Coaching Practice

ACT 9 13
Assessment and Formulation 5 6
Biological Psychology 9 14
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CBT or CBC 22 43
Developmental Psychology 10 12
Gestalt 4 7
Goal Setting Theory 10 11
Motivational Theory 9 9
Narrative Therapy Coaching 2 5
Person Centred 12 22
Personality Theories 7 9
Positive Psychology 20 38
Psychodynamic 5 5
Self Determination Theory 8 8
Social Psychology 14 22
Solution Focus 6 9
Transactional Analysis 7 8
Trauma Informed 5 7
Use of Psychometrics 8 10

\ Professional Identity and Values

Commitment to Social Responsibility 7 11
Compassion in Coaching 6 9
Contribute to the evidence base 14 19
Inclusion and Diversity 14 20
Lifelong Learning 11 16
Professional Identity as a Coaching Psychologist 2 2
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Professional Integrity 1 1
Values Driven Practice 9 15
\ Psychological well-being and change 20 44
Compassionate Coaching 8 9
Emotional Regulation 1 1
Promotion of Wellbeing 15 25
Resilience Building 4 5
Stress Management Techniques 3 4

\ Tailored Interventions and Techniques

Behavioural Change Techniques 11 18
Creative Methods 8 10
Gratitude and Journalling 1 1
Integrative or Pluralist 5 6
Mindfulness Techniques 5 7
Psychoeducation 4 5
Strengths Based Approach 11 15
Use of Evidence Based Models 25 38
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Appendix 3: Letter of Invitation

Example invitation letter sent to Coaching Psychologists who would be eligible to share their
Coaching Philosophy or Reflective Account.

Hi X,
| hope this message finds you well.

| am conducting a research study that | believe you can contribute to. As someone who has
generated a Coaching Philosophy Document (or written about your application of
psychology to your coaching practice) during your journey to gaining chartered status with
the Division of Coaching Psychology, would you be open to sharing this document for a
piece of research | am conducting as part of my own path to Chartered status?

Participation is straightforward. All that is required is for you to share your Coaching
Philosophy Document and complete a research consent form. As a participant, you will have
access to the research output before its publication.

My study aims to delve into how Coaching Psychologists like yourself integrate psychological
knowledge and skills into their coaching practice. Specifically, | am interested in
understanding:

. How psychology influences your coaching practice.
. The philosophical or academic themes that emerge within your practice.
. The impact you believe this integration has on your clients.

To achieve this, | plan to conduct a thematic analysis of Coaching Philosophies.

For more details on participation, please visit: https://www.garybuxton.co.uk/research

Thank you in advance for supporting this important research. | look forward to hearing from
you soon.

Warm regards,

Gary Buxton
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Appendix 4: Ethics Review Document

ETHICS CHECKLIST

The ethical screening checklist can be used to determine the ethical considerations for studies
involving human participants. Before completion, please consult the BPS code of Human Research
Ethics:

http://www.bps.org.uk/sites/default/files/documents/code of human research ethics.pdf

If you answer ‘yes’ to any item on the checklist, then your proposed research might be considered
to be more than ‘minimal risk’, and you will want to consider how you proceed. This might
include asking trusted colleagues for a thorough ethical review, partnering with a colleague who
works in an organisation (such as a University) with access to an Ethics who can review and
approve your proposed research, or paying for an independent ethical review through a private
organisation such as the Social Research Association.

Even if you consider your research to be ‘minimal risk’ it is still good practice to ask trusted
colleagues with expertise in research ethics to review your proposed research and ethical
considerations, to ensure that any assumptions, biases or blind spots are considered.

Research checklist

=2
o

YES

1. Does the study involve vulnerable participants (including, but not
restricted to, children aged 16 and under; those lacking capacity; or
individuals in a dependent or unequal relationship)?

Xl

2.  Will the study require the cooperation of a gatekeeper for access to
the groups or individuals to be recruited (e.g., school pupils, residents
of nursing homes)?

Xl

3.  Will it be necessary for participants to take part in the study without
their knowledge and consent (e.g., covert observation of people in
public places)?

Kl

4. Will the study involve discussion of sensitive topics (e.g., sexual
activity or drug use)?

K

5. Are drug placebos or other substances (e.g., food substances,
vitamins) to be administered to the participants, or will the study
involve invasive, intrusive or potentially harmful procedures?

K

6. Will blood or tissue samples be obtained from participants?

7. Is physical pain or mild discomfort likely to result from the study?

8. Could the study induce psychological stress or anxiety, or cause harm
or negative consequences beyond the risks encountered in normal
life?

K & R

9. Will the study involve prolonged or repetitive testing?

K&

10. Will financial inducements be offered to participants?
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11. Will the study involve recruitment of patients or staff through the
NHS?

12. Will any of the researchers involved with the study have conflicts of
interest (e.g., funding from an external source) that may influence the
research?

13. Are there any other reasons the research may conflict with the BPS
codes of ethics or be considered unethical?

K

K
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Ethical Considerations in Reviewing Coaching Philosophy Documents

Introduction

This paper outlines the ethical considerations for a research project that reviews Coaching
Philosophy documents written by Coaching Psychologists seeking Chartered Status. The
primary aim is to conduct a thematic analysis to understand how an academic foundation in
psychology influences coaching practices. The audience for this paper includes Coaching
Psychologists and other coaching professionals working in the field.

Key Ethical Principles

We will treat each Coaching Philosophy document in accordance with GDPR regulations.
These documents will only be used for the stated research purposes, and any personal
identifying information will be redacted either by the individual prior to submission or by
the research team upon receipt. Participation in the study is entirely voluntary, and
individuals have the right to withdraw their consent and their documents from the study at
any time. The documents, which should not include any client-sensitive information, will
undergo thematic analysis to identify similarities among a diverse range of professionals.

Informed Consent

The research project aims and procedures will be shared with any Coaching Psychologist
interested in submitting their Coaching Philosophy Document. Informed consent will be
obtained through a digitally signed consent release form. This form will outline the nature of
the research, the questions we seek to answer, and the measures in place to ensure privacy,
such as encouraging the redaction of personal identifying information before submission or
redacting it before analysis.

Confidentiality

The original Coaching Philosophy Documents will be shared only among the research team.
The thematic analysis results and quotes will be included in the research paper in a non-
attributable manner. Participants will receive a copy of the final research piece. The
research team members are regulated by the British Psychological Society, with one
researcher additionally regulated by the International Coaching Federation. All researchers
are registered with the Information Commissioner’s Office and comply with GDPR
legislation. Each team member holds professional indemnity and public liability insurance.

Competence

The lead researcher, Gary Buxton, is a psychology graduate with postgraduate qualifications
in Coaching. He is currently conducting additional research as part of his submission for
Chartered Status with the BPS as a Coaching Psychologist. Gary is a Lead Tutor for the
Postgraduate Certificate and Masters in Business and Personal Coaching at the University of
Chester (delivered through Barefoot Coaching). He has extensive experience working with
academics and has served on the Board of Governors at the University of Manchester for
nine years. Dr Marie Stopforth, the previous Chief Assessor for the Division of Coaching
Psychology with the BPS, supervises Gary's work.
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Integrity

The potential ethical dilemmas in this research are minimal, as the documents being
collected were originally submitted to the BPS and are expected to contain information that
individuals are comfortable disclosing to other professionals. However, the research team
will be able to identify who submitted each document, which could create familiarity with
other professionals in the field. This could have commercial implications by revealing how
others deliver their services and the factors influencing their practice. Additionally, there is a
risk of disclosing personal values, motivations, or client-related information, underscoring
the importance of maintaining strict confidentiality.

As this piece of research is self-funded and will be used as part of Gary Buxton’s application
for chartered status (Standard 4). Gary has already written and shared his own Coaching
Philosophy and the acquisition of other philosophies will be gathered for the purpose of this
research only.

Professional Boundaries

To maintain professional boundaries, the team will detach the names of submitters from
the documents before reading or analysing them. The documents will be held in a secure
repository, and a research team member who is not the lead researcher will initially redact
any remaining identifiable information before passing the documents to the lead researcher
for thematic analysis. This process maximises confidentiality and anonymity.

Ethical Decision-Making

We will use the Action Model for Ethical Decision Making in Coaching, as described by
Jonathan Passmore in 2009. This model involves steps such as Awareness, Classification,
Time for Reflection, Support and Advice, Initiation, Option Evaluation, and Novate (ACTION).
Dr Marie Stopforth will provide supervision and serve as a point of referral for questions
regarding ethical decision-making, professional boundaries, or research integrity.

Cultural Sensitivity

The lead researcher, Gary Buxton, has a strong background in inclusive practice and
leadership. He has worked extensively with minoritized communities and has a well-
developed understanding of Diversity, Inclusion, Belonging, Equity, and Equality. Gary has
been published by the European Mentoring and Coaching Council on age inclusivity and has
written about allyship and authenticity for coaching magazines. While the research will not
collect demographic information due to the small data set, the thematic analysis will be
conducted with an awareness of cultural sensitivity. Future research may explore
intersectionality more comprehensively.

Legal Considerations
There are no additional legal considerations beyond GDPR compliance. The research will
adhere to all relevant legal requirements to ensure data protection and participant privacy.

Challenges and Emerging Issues

One challenge is that many of the documents may have been written in response to the
Standards for Coaching Psychology, potentially influencing their content and composition.
The extent of diversity in the submissions is unknown prior to analysis, which may affect the
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comprehensiveness of the understanding gained from the research. Future studies could
explore more detailed demographic factors to provide a broader understanding of coaching
practices.

Conclusion

This paper outlines the ethical considerations involved in conducting a thematic analysis of
Coaching Philosophy documents. By adhering to stringent ethical principles and legal
requirements, this research aims to contribute valuable insights to the field of coaching
psychology while safeguarding the rights and data of participants.
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Appendix 5: Participant Information Sheet

Research Project Title

The Impact of Psychological Knowledge and Skills on Coaching Practice: A Thematic
Analysis of Coaching Philosophies in Applications for Chartered Membership of the British
Psychological Society

Invitation

You are being invited to participate in this study as you are a Coaching Psychologist who has
applied (or are applying) for Chartered Membership of the British Psychological Society
(BPS) through coaching. This study aims to understand how you draw from your
psychological knowledge and skills in your coaching practice. Specifically, we are interested
in how you believe that psychology influences your practice, which philosophical or
academic themes emerge within your practice, and the difference you believe this makes to
your clients. We aim to explore this through a thematic analysis of Coaching Philosophies,
where you will have reflected deeply on these questions. We believe that these will provide
deeply reflective, but relatively spontaneous, rich data that will support our understanding
of the nature and practice of coaching psychology, and therefore support the development
of the profession.

What is the project’s purpose?

The project aims to understand the cognitive processes of a coaching psychologist as they
deliver coaching services. Many past studies have focused on behavioural indicators, such as
the questions coaches ask or frameworks they use, which does not necessarily distinguish
between those with an academic background in psychology and those who have entered
the profession through other routes. This study seeks to explore more deeply the conscious
and subconscious use of psychological knowledge and skills by coaching psychologists,
exploring how their academic knowledge influences their practice and supports their clients.

Why have | been chosen?

You have been invited to participate in this research as we believe you have applied (or are
applying) for Chartered Membership with the BPS through coaching, and will therefore have
already deeply reflected on the role of psychology within your coaching practice. This will
have been captured in your Coaching Philosophy document.

Do | have to take part?

Participation is entirely voluntary, and you can withdraw your consent to participate at any
time up until the point of analysis. After analysis begins, withdrawal will not be possible. You
can withdraw your consent for participation until the end of August. The analysis will occur
in September, with the final research project published by the end of September or early
October.

What will | need to do if | take part?
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If you wish to take part, you will be asked to send the lead researcher (Gary Buxton:
hello@garybuxton.co.uk) the Coaching Philosophy document that you submitted to the BPS
during your application for Chartered Membership. You are asked not to make any
alterations to your documents other than redacting personally identifiable information, as
we aim to analyse the original content to understand the themes across submissions from
those applying to the BPS. You will not be required to do anything other than share your
Coaching Philosophy document. No compensation or expenses can be offered in exchange
for the document.

What are the possible disadvantages and risks of taking part?

We do not foresee any significant disadvantages or risks in taking part. You are required to
redact any personally identifiable information from your Coaching Philosophy document
before submission to maintain anonymity of both yourself and your clients. We will hold
and process all information in compliance with GDPR regulations.

What are the possible benefits of taking part?

We hope to gather a substantial number of Coaching Philosophy documents, providing a
rich data set for thematic analysis. This will offer insights into the way that psychologists
leverage their psychological knowledge and skills in service of their clients. We hope that
this will contribute to practitioner and service user understanding of the benefits of working
with a coaching psychologists, and contribute to the development of our profession. As a
participant, you will receive the research output, which may provide valuable insights into
the practices of colleagues across the industry.

What if something goes wrong?
We anticipate minimal ethical risks for this study. If participants have any concerns, they can
contact Gary Buxton, the lead researcher, or Dr Marie Stopforth, the research supervisor.

Will my taking part in this project be kept confidential?

We assure all participants that their data will be held in compliance with GDPR legislation.
We will ensure that all information stored and analysed is redacted to exclude personal
identifiable information. Only the research team will have access to the raw data, and the
thematic analysis will focus on the research question outlined above. We may quote from
the Coaching Philosophies, but only in a way that preserves anonymity.

What will happen to the results of the research project?

The results of the research will be shared with all participants once the project is complete
(www.garybuxton.co.uk/research). We will also be seeking to publish the research in a peer
reviewed coaching psychology journal. The research will also be submitted to the BPS as
part of the lead researcher’s submission for Chartered Membership with the BPS, satisfying
Standard 4 of the Coaching Psychology Standards.

Who is organising and funding the research?
The research is organised and conducted by Gary Buxton, with supervision from Dr Marie
Stopforth. The project is self-funded.
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Contact for further information
For more information or to discuss any concerns, please contact:

Lead Researcher:

Gary Buxton
hello@garybuxton.co.uk
07815 138 084

Research Supervisor
Dr Marie Stopforth
drmstopforth@gmail.com

Thank you for your contribution to this important research. Your
participation will help advance our understanding of coaching psychology
practices.

This piece of research is self-funded and will be used as part of Gary Buxton’s application for chartered status
(Standard 4). Gary has already written and shared his own Coaching Philosophy and the acquisition of other
philosophies will be gathered for the purpose of this research only.
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Appendix 6 - Consent Form

Full title of Project: Independent Research

The Impact of Psychological Knowledge and Skills on Coaching Practice: A Thematic
Analysis of Coaching Philosophies in Applications for Chartered Membership of the British
Psychological Society

Name, position and contact details of researcher

Researcher: Gary Buxton, Coaching Psychologist applying for Chartered Status with BPS
hello@garybuxton.co.uk.

Supervisor: Dr Marie Stopforth: drmstopforth@gmail.com

Please tick
box

1. Iconfirm that | have read and understand the Participant
Information Sheet for the above study and have had the opportunity
to ask questions. (www.garybuxton.co.uk/research)

2. lunderstand that my participation is voluntary and that | am free to
withdraw without giving reason

3. lunderstand that | can withdraw my consent to participate in the
study at any time up to 31st August 2024 after which time thematic
analysis will commence.

Yes No

4. | agree that my Coaching Philosophy Document can be thematically
analysed

5. I have redacted any personally identifiable information before
submitting the document (your name, company names, names of
clients etc)

6. |agree to the use of anonymised quotes in publications

7. |agree to take partin the above study

Email address you would like the research to be sent to on completion
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Name of Participant: Date: Signature:
Name of Researcher: Date: Signature:
Gary Buxton

Thank you for your contribution to this important research. Your
participation will help advance our understanding of coaching psychology

practices.
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